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Abstract 

The concept of "identity" has been explored in higher education literature over the past two decades, and studies have found 
that identities are constantly changing and developing. When students enter a new environment, they are faced with new 
demands. They must adjust their identity to fit the new identity requirements and simultaneously begin a series of identity 
transitions. While some existing international studies have used different research methods to explore the identity transition of 
undergraduate and graduate students from different perspectives, few studies have been conducted in China on the identity 
transition of first-year graduate students. To explore the identity adjustment process of Chinese first-year graduate students 
majoring in English, as well as influencing factors in this process, this paper uses case study from a qualitative research 
approach to address the above research questions. The study found that through interaction with teachers, students, and family 
members, students were able to better understand the demands of graduate studies and get support when they encountered 
problems in studies and lives, and four students attributed “academic identity” to graduate identity. At the same time, the 
graduate courses and related assignments helped the students to adjust to their learning process and academic identity, 
allowing them to acquire the necessary professional academic knowledge and develop their research skills, which were 
essential for building their academic/researcher identities. The study proposed that the different factors mentioned above 
differed in their influence on students’ identity adjustment due to different individual backgrounds. 

Keywords— academic identity, first-year postgraduate student, identity adjustment, identity formation. 


I. INTRODUCTION (Luo, 2013). It is necessary to clarify the identity of 


Recently both academe and graduate education 
institutions generally understand graduate students as 
definite terms, such as “graduate degree”, “graduate 
supervisor”, “graduate education” etc., and seldom refer to 
“graduate” as a subject to study and explore. This situation 
has led to a general ambiguity in the perception of the 
identity of graduate students. The blurred and unclear 
identity of graduate students not only brings confusion to 
the education and management of graduate students but also 
tends to make the graduate students themselves feel at a loss 


because they are not clear about what they are going to do 
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graduate students and change the current deviation of their 
identity. 

Identity is a complicated concept that is understood 
and used in a lot of different ways. It is defined as early as 
1982 as the various meanings attached to oneself by oneself 
and others (Gecas, 1982). Besides, the concept of "identity" 
has been invoked in the higher education literature for the 
past two decades, including students’ identity adjustment 
and formation, learner identity and professional identity 
(Austin, 2002; Lovitts, 2005; Mcalpine & Amundsen, 
2009). While, the postgraduate students’ identities are more 
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complicated than graduate students’ identities. Postgraduate 
students have lots of identities, like students, professionals, 
academics, researchers, employee or faculty member 
(Austin,2002; Hinchliffe & Jolly, 2011). In some 
postgraduate students’ identities research, researchers claim 
that identity is a central aspect of early-career researchers’ 
development, and the extent to which they can develop a 
robust identity as researchers are critical to their 
professional success (Sala-Bubaré et al., 2020). Thus, 
purpose of this study is to examine the process of identities 
of first-year Chinese graduate students majoring in English, 
to find out the process and the factors that contribute to their 


identitity adjustment. 


IH. LITERATURE REVIEW 

Identity adjustment is dynamic and evolves over time. 
It seems that the first year is the most critical for student 
adjustment because it maybe generate lots of possible 
adjustment difficulties, like academic, personal-emotion, 
social, and institution requirements that differ from their 
previous roles and responsibilities (Clinciu, 2013; Ayele, 
2008). Similarly, other findings identify first-year 
postgraduate students typically experience “entry and 
adjustment” challenges, including gaining formal 
knowledge about the structure of a discipline, learning 
about and experiencing the role of graduate student and 
independent researcher, forming relationships with peers 
and faculty, participating in department culture and 
professional networks, and learning about the 
responsibilities, etc. (Noonan, 2015). When students first 
enter a new stage of learning, there may be changes that 
occur in their minds. If they fail to adjust accordingly, they 
are likely to develop stress, anxiety, depression, mental 
illness, indicating negative adaptation. 
2.1. Student Identities Adjustment 

Some studies of freshmen identity adjustments 
frequently use one instrument, Baker and Siryk’s (1989) 
Student Adaptation to College Questionnaire (SACQ), for 
adjustment measurement (Ayele, 2018; Manee et al., 2015). 
There are usually four aspects of adjustment to university in 
SACQ: academic adjustment (how well the freshman 
manages the educational demands of the university 
experience), social adjustment (how well the student copes 


with interpersonal experiences at university), personal- 
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emotion adjustment(whether the young student experiences 
psychological or somatic symptoms of distress), institution 
adjustment(the student's commitment toward the university 
as an institution). Ayele (2018) conducted Pearson product- 
correlation to explore the relationship between the students’ 
adjustment scores and their finial GPA acquired at the end 
of the first semester and found that both students’ academic 
adjustment and personal-emotional adjustment had 
Statistically significant and positive relationship with the 
students’ academic achievement. Manee et al. (2015) 
designed to compare the effectiveness of self-awareness, 
life skills training, stress management, and effective 
communication, on the social and academic adjustment of 
first-year university students. The three in total resulted in 
increased social and academic adjustment. Meanwhile, 
other scholars have studied the relationship between 
adjustment and other variables. Goudih et al. (2018) found 
a positive correlation between these two variables, student 
engagement and adjustment to college. Clinciu (2012) 
investigated the relationship between adjustment and stress 
in the first-year students at humanistic faculties, and the 
impact of some important demographic variables, like age, 
gender, or students’ rural/urban origin, and he found a 
significant correlation between adjustment and stress. 
Postgraduate students’ identities are more complicated 
than undergraduate students’ identities. Doctoral students 
experience some identities adjustments as they study, first 
becoming doctoral students, then doctoral candidates, and 
then emerging scholars, and finally maybe moving toward 
becoming employees or faculty members (Austin, 2002; 
Hinchliffe & Jolly, 2011). There are many studies on the 
identities of doctoral students, like doctoral student identity, 
learner identity, scholar identity, academic identity, 
researcher identity, professional identity, and so on. Lovitts 
(2005) explored what factors facilitate and impede doctoral 
students’ transition to independent researcher. Mcalpine 
and Amundsen (2009) wanted to know how doctoral 
students develop their identities as academics. Jazvac- 
Martek (2009) highlighted doctoral students taking on a 
large variety of both the doctoral student and academic role 
identities during their doctoral studies and oscillating 
between these roles frequently over time, and academic role 
identities have mediating effects in the transition from 


student to academic identity. Baker and Pifer (2011) 
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explored the role of students’ relationships in their identities 
transition from doctoral students to independent scholars. 
Noonan (2015) concerned how learning experiences in 
coursework contribute to the development of researcher’s 
identity. Besides, once students graduate from university, 
their identities are no longer under their control. Emerging 
into the public domain, their identities as graduates are 
affected by social and economic factors. And the chief agent 
in shaping this identity—by economic power—is the 
employer (Smith et al., 2014). What is more, there are some 
research study students’ identities, who major in engineer 
and medical. Choe and Borrego (2019) focused on the 
engineering identity of engineering graduate students, 
specifically measuring and predicting engineering identity 
and understanding relationships between engineering 
identity and students’ persistence in study. Tagawa (2019) 
mentioned that professional identity formation is a process 
of psychological development and socialization in the 
community of practice, and he aimed to develop an 
instrument to evaluate professional identity formation (PIF) 
that can be applied to a large group of medical trainees. 

From the above studies, we can find studies on 
undergraduates’ identities adjustment focus more on four 
aspects of adjustment to university, on the relationships 
among these four aspects of adjustment, and other variables. 
While studies on postgraduate students’ identities focus 
more on doctor students’ different identities adjustment, on 
what factors influence different identity adjustments. 
2.2 Factors Affecting Students’ Identities Adjustment 
2.2.1. Different Relationships 

Relationships change over the course of graduate 
education, beginning with peers, senior students, teachers, 
mentors, and then maybe forming and developing a close 
relationship with them. And relationships also extend 
beyond the academic community also include family 
members, friends, and role models (Sweitzer, 2008). These 
relationships may promote a sense of belonging and 
eventually membership in an academic community. 

Sweitzer (2008) examined which network members 
provide what types of support, how they provide that 
support, and to what extent that support influences the 
development of professional identity as future faculty 
members during the first semester of doctoral study. The 


study found that the students’ relationships served as 


https://theshillonga.com/index.php/jhed 


Journal of Humanities and Education Development (JHED) 
J. Humanities Educ. Dev.- 5(4)-2023 
sources of support and offered insights into program and 
institutional expectations. Baker and Pifer (2011) explored 
the role of relationships in the identity development process, 
from a dependent student to an independent researcher. 
They emphasized positive relationships and interactions as 
key resources that help make the transition to an 
independent scholar smoothly. Hasrati (2005) explored the 
process of graduate students embracing an emergent 
identity as a researcher in the field of counseling, and how 
this is facilitated through mentoring relationships. 
Similarly, Leshem (2020) found that supervision is crucial 
to doctoral students’ development of a professional 
scholarly identity. 

Significant relationships include not just long-term 
regular interactions, such as participation in research 
projects, but also incidental and infrequent interactions, 
such as informal conversations with peers. Key 
relationships within academic programs are not limited to 
persons with formal authority such as supervisors and 
advisors, but also peers, senior students, and other scholars 
(Baker & Pifer, 2011). These relationships give students 
some support and let them cultivate good qualities or 
abilities which are needed in the graduate study program. 
2.2.2. Essential events 

Graduate students attend multiple diverse activities 
that may help them engage in academic practice and feel a 
growing sense of engagement and identity (Hasrati, 2005). 
When students engage in scholarly activities and experience 
moments when they feel and perform like scholars, their 
identity reaches higher levels, and then returns or oscillates 
to a student or novice role (Noonan, 2015). 

Lovitts (2005) investigated the factors that facilitate 
and hinder doctoral students’ identities transition to 
independent researchers and found five factors, that is, 
intelligence, knowledge, thinking styles, personality, and 
motivation. Mcalpine and Amundsen (2009) explored how 
doctoral students develop their identities as academics, and 
they documented and analyzed the experiences of doctoral 
students to understand how they learned from and how they 
responded to the range of activities they engage in. Foot et 
al. (2014) explored how students’ daily experiences and 
practices influence their identity as doctoral students and 
emerging scholars. Noonan (2015) concerned how learning 


experiences in coursework contribute to the development of 
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a scholarly or researcher identity. McAlpine et al. (2009) 
explored variation in the events or activities that education 
doctoral students describe as contributing to their feeling of 
being an academic or belonging to an academic community 
as well as difficulties they experience. 

From the previous studies, we can find identity 
adjustment is an adaptive, developmental process and 
involves social interactions and different experiences. 
Through communication with others and participation in an 
academic community, students can learn the concepts and 
principles associated with a field. And learning and identity 
development in the doctoral study are iterative. Learning, 
both in and out of the classroom, expands students’ 
knowledge base (content knowledge, specialized 
vocabulary, methodological skills). This expanded 
knowledge base allows students to participate at a higher 
level in the practices of the community (Baker & Lattuca, 
2009). Identity will change through the experience of 
engagement with others across a variety of experiences. 
Then the new identities will shape their worldview and 
experience. However, there is a paucity of research on first- 
year graduate students majoring in English identity 
adjustment, especially in China. And based on previous 
research, the author would like to study how the identity of 
first-year graduate students in English at a Chinese 


university is adjusted. 


HI. RESEARCH DESIGN 

3.1 Research Questions and Methods 

This study intends to address the following questions: 
1) how first-year Chinese postgraduate students majoring in 
language identities are changed? 2) what factors influence 
their identities adjustment? A qualitative research 
methodology is used, which can be used to obtain the 
intricate details about events such as feelings and emotions 
that are difficult to extract or learn about through more 
conventional methods (Strauss & Corbin, 1998). The 
research aim is to find the process of their identities 
adjustment and the factors contributing to their identities’ 
adjustment. To this end, case study is a suitable theory to 
apply to this research. Case study is an important source of 
research data, which provide a unique example of real 
people in real situations and vivid chronological narrative 


of events and facilitate the blending description with 
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analysis of events. The method used for this present study 
is the multiple-case described by Yin (2009). Multiple-case 
study involves the study of more than one case to investigate 
a phenomenon, population, or general condition. This 
approach assumes that investigating several cases leads to 
better comprehension and better theorizing for allowing 
readers to see processes and outcomes across all cases and 
enabling a deeper understanding through more powerful 
descriptions and explanations. Besides, diaries are also 
valuable data. It’s commonly accepted that diaries are the 
collection of notes, observations, thoughts, and other 
relevant materials built up over some time and maybe a 
result of a period of study, learning or working experience 
(unnamed author, University of Worcester, revised 2016). 
Essentially, writing diaries helps writers to be reflective 
about their learning, which might have the advantage of 
tapping an inner, richer and deeper understanding of the 
process of identities adjustment. Identities adjustments are 
complicated and multi-layered processes. Self-reflection 
provides much-needed space, time, and even community to 
think through our learning processes, identities, and whom 
we are becoming (Foot et al., 2014). As for participants 
sampling, a purposive sampling technique is used which 
enables representativeness and comparisons (Teddulie & 
Yu, 2007). 

The context for this study is one of the biggest 
comprehensive universities in Central China. With the help 
of the thesis supervisor, four typical participants are found 
and all of them are female. To ensure confidentiality and 
anonymity, participants will be given pseudonyms (shown 
in Table 1). Student A, B, C have different backgrounds but 
they all are at the same stages of graduate study. They are 
all first-year Applied Linguistics graduate students of the 
same class. Student D is a senior and postgraduate-to-be 
student who is not officially in a graduate program yet but 
attends weekly meetings organized by her mentor. Student 
A is 37 years old and has a one-year-old child. Her 
undergraduate degree in Business Administration, and she 
has been working as an English secondary school teacher 
for many years. This particular background may give her 
multiple identities, such as “mother” or “teacher”. Student 
B, 23 years old, fails in the postgraduate exam and chooses 
to return to her alma mater, and her undergraduate and 


graduate studies are about English. The difference between 
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Student B and Student C is that Student C's undergraduate 
study is outside of Hubei Province. Student D, as a 
postgraduate-to-be, has chosen a graduate mentor and 
attended weekly mentor meetings with other senior 
students. All of them are informed clearly what this study is 
about and how the study is going to be conducted, and they 
agree to write weekly journeys. There is no limit to the 
content and word count of the weekly journal, and they send 
it to the researcher after finishing writing. Data are collected 
via four participants’ weekly diaries from November Ist to 
December 31st, 2020 and March Ist to May 2nd, 2021. 
Each of them wrote a total of 18 weekly journals, A1-A18, 
B1-B18, C1-C18 and D1-D18. As for following coding, W 
for week, such as W1 for the first week journey, BW1 for 
Student B’s first weekly journey, AW13 for Student A’s 
thirteenth weekly journey. 


Table.1 Participant demographics 
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accurately. 
Table.2 Braun and Clarke (2006)'s thematic analysis 
procedure 
Phase Description of the process 


1 Familiarizing | Transcribing data, reading and re- 
myself with reading the data, noting down initial 


data ideas. 


2 Generating Coding interesting features of the data 


initial codes in a systematic way across the entire 
data set, collating data relevant to 


each code. 


3 Searching for | Collating codes into potential themes, 
themes gathering all data relevant to each 


potential theme. 


4 Reviewing Checking if the themes work in 


themes relation to the coded extracts and the 


Name Age Background 


entire dataset, generating a thematic 


Student A 37 


She majors in Business Administrati 


graduation, and she works as a primary English teacher for some years 
themes Hes 


‘map—oftheanałtysis. 


5 Defining and | Ongoing analysis to refine the 


Student B 23 


hamine 
She majors in Business English as an undẹrgraduate, and her undergraduate and 


graduate studies are at the same university 


speé ef—eacH theme, and the 
over story the analysis tells, 


ceneratine—clear, definitions and 


Student C 22 


She majors in Business English as an undergraduate, and herjundergraduate an 


graduate studies are at different universiti 


names for each theme. 


Producing the | The final opportunity for analysis. 


Student D 22 


well 


She is a senior, majoring in English, mednwhilé Pts a postodaaiengined compelling extract 


examples, final analysis of selected 


3.2 Data Analysis 

Research analysis follows Braun and Clarke's (2006) 
thematic analysis procedure (shown in Table 2). First the 
author read each student’s diaries to familiarize herself with 
content. Meanwhile she writes down her feelings after 
reading each student’s diaries. To answer research 
questions, she moves to narrow her attention, determining 
to focus on what words students use to describe their 
identities and mood, and what events and people students 
mention, and the impact of these events and people on them. 
And then after carefully and recursively reading some of 
their diaries, some themes emerge. 

To secure respondent validation, the author presents 
her findings to the participants, asking them if they concur 
with her findings, that is if they see their perspectives 
represented in her reported findings. All participants 


confirm that the summary of findings adequately and 
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extracts, relating back of the analysis 
to the research question and literature, 
producing a scholarly report of the 


analysis 


3.3 Findings 
Through their weekly diaries, these cases presented the 
author with the opportunity to learn more about the process 
of how their identities are defined and developed. And The 
following names are in pseudonyms. 
3.3.1 Identities adjustment of first-year graduate students 
Students have different understanding of graduate 
studies and lives. Maybe because of Student A’s rich 
backgrounds, she had a multi-faceted understanding of 
graduate studies. She connected graduate studies with her 
own experience and had her own thinking. And her 
understanding of graduate studies was more specific and 


academic gradually, which was shown in Table 3. 
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Table 3 Student A’s understanding of graduate studies direction, thinking about how to implement your 
PRENF- DRESS IWFILZERCE, BY] Wl research, and how to write a thesis and then 
BNSIS—T, We AAT DKEA publish it) 
E] (while the graduate student's learning is that AU) ATET, RREFEN | W4 
the teacher let the students walk by themselves, AS, WAE dn the process of writing 
and guide them when necessary so that the research process of my paper, I found that 
students’ direction will not deviate into a dead end) scholars are lonely and research is rigorous) 
RULE De RRENSDERMESIUCX=F | W6 HES ERM+AA aM, BIRCH | WS 
=, MSC Mees AMR (now think that =, RENH I (Preparing for the "Internet 
the main study of graduate students is to write a + Education" competition, I find my article is too 
thesis which needs to read more literature) low...) 
CREAR, MRENFIRNRERCMR | W7 ERBFAN, RUAMS 4A AMAR | W6 
AAR fe. EUR, DMA ... (When interviewing students, two phenomena 
A = AY fal #148 7 (I increasingly feel that were particularly evident...). 
graduate studies was not as easy as I thought it ZAPATER, LRELDARE | W16 
would be. If you want to do research seriously, you Nie), tE tA E a E E SARE 
have to invest a lot of time and energy) (Suddenly, I realized that reading literature and 
ILS AWRAREFS, HARSHA | wo attending classes everyday are what I should do 
SSARBAMAAANFAR, HERBAC as a graduate student, those club activities are 
WAS (A few months of graduate study more suitable for undergraduates) 
often lead me to think about the similarities and Although Students C did not directly explain what 
differences between higher education and primary graduate studies were like, she mentioned her feelings about 
education, and to reflect on my own teaching graduate studies by comparing with other previous study 
experience) experiences. Besides, she can adapt to graduate studies 
more quickly and smoothly and attribute “academic” to 
Student B first mentioned her understanding of graduate lives, which was shown in Table 5. 
graduate studies by comparing with undergraduate studies, Table 5 Student C’s understanding of graduate studies 
and then recorded her participation in some academic WA AMARA RNWA—H, ARDY | W8 
activities. And in the second semester, she totally ALLAAAPARS, RS 36 E A 
understood the difference between undergraduate and ARK, BRAE TEIRA SS SE 
postgraduate lives and what she needed to do as a graduate ABR SRD RN REE (The life of 
student, which was shown in Table 4. graduate studies was different from what I 
Table 4 Student B’s understanding of graduate studies imagined, I thought it would be much easier than 
ARE EAA AE SF REAM ER, AB | Wi studying for the postgraduate students’ entrance 


ALRITE, TASIE)... 
EH, BSBZELA, MAR, SBA, B 
ZACHHRAA, BAUR CHAR 
EAGRH, BEWAIBFAS Mit CAB 


exams, but besides not having the much pressure 
of studying for the entrance exams, every day of 
graduate studies is still studying and writing 


homework... And self-learning ability was really 


A He (I think there is a difference between important) 

undergraduate life and graduate lives because thee FABRA, eae SRAM IX FARE | wio 
undergraduates have more time and can It ASIKA TT MERHAR 
participate in various activities... But as Z7! RARE TEZA! (So 
graduates, you have to do more reading, more far, compared to last semester, I felt that this 
research and thinking about your research semester I had started to get into the study state 
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more quickly ... Now I feel that reading literature 
is much faster! It's a process you have to go 
through) 

RAMS _—TSEMRCATE TRS FRA | W11 
AERA KT (The second week of this 


semester I've gotten completely used to the life 


that there are no weekends for academics) 
jx SENG thE LS EAA peer pressure | W12 
TARE RRAA SAR RAARR. KE 
RBEVART, BHARR (This 


semester I felt less peer pressure compared with 


last semester... many friends and classmates 
always ask me: are you tired of studying in 


graduate school? I do feel tired every time, but it 


is also very fulfilling) 


While, after studying for a while, Student D only 
mentioned postgraduates had to find and read literature. “#0 
ABRTNASRA, RARACCABHENTR 
EET TAS AaB oD BY E E $e SCR E AWA” 


(Comparing with other postgraduates-to-be,I feel that I 


oO 


gradually adapted to the lives of graduates, who spend most 
time finding and reading literature). 

As for identities, different students have different self- 
proclaimed identities which are changing over time (shown 
in Table 6). Student A has more complicated identities and 
finally feels “ŽŽ” (academic excitement). Student C 
mentions her feelings about the graduate studies by 
comparing with previous study experience and later 
mentions that “BATEJA TFRAKRA BARNES 
JS (W11)” (I'm completely used to the life of an academic 
without weekends). Student B first defines herself as “{£4 
—%247K/|\Q"(as an academic novice) but later mentions 
“PRES RMESMRE, BEERE, DERE 

2AA (W16) ”(Graduates have to 


experience changes in identity, thinking and mindset, and 


their main purpose is to do research). In contrast, Student 
D’s graduate identity awareness is very weak, and she has a 
general idea of graduates’ identity. Overall, Student B, C 
and D realize graduate studies and identities by comparison. 


Table 6 Different students’ self-proclaimed identity 


Self-proclaimed identity 
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Student | KIXTFABFE SHIVA BURMA x 

A #44) (I have been out of student status for 

a long time; teacher and student these two 

identities) -W1 

—TARBABRADF ARR (An older 

graduate student with a young child) -W3 

EA MRR KITA AERT OREHA 

a & RFAT 


accomplishment, I'm not lagging behind in 


(I feel a sense of 


everything finally) -W4 

Student | fEA—-#S2A0)NA, M4 ER HA Ar 

B KR? RA.. 

can I make a difference in three years? I would 

like to...) -W8 

PREM KESMRR, BEERE 
DARR, ERAN EMMA 


(Graduates have to experience identity, 


(As an academic novice, how 


thinking and mindset change, and they main 
purpose purpose is to do research) -W16 
Student | FREBIRAS RARRNFREA (A 
C seem to have gotten used to the academic life 
without weekends ) -W6 
CAE dial FRASER EAS 
(I'm completely used to the life of an academic 
without weekends) -W11 

Student | PLZE MHA NIBH: HeRR HE BSE 
D ER, Bik, FRESH, HERA 
WHEUARRWUARF NUS ws (Now 


my understanding of graduate students is that 


compared with undergraduates more in class, 
exam, graduate students have to do research 
and write out the research process and 
findings) -W1 


Although the progress of identity transformation 
varied from student to student, some students realized that 
their identities had changed. Overall, students often mention 
“academic”, “research” to describe graduate studies and 
identities, and indicate that graduate students have to read 
many literature and do academic research. This can show 
that they realize that the lives of undergraduate students is 
very different from that of graduate students, and that they 
gradually change from being students who only receive 


knowledge passively to graduate students who think about 
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their studies independently, and mention that doing research 
is the main purpose of being graduates, that they have got 
used to academic life, and feel the excitement of academics. 
This means that they gradually adapt to academic identity. 
3.3.2 Factors affecting identities adjustments 

With research question one solved, the author narrows 
her attention to research question two, paying more 
attention to why students have different understanding of 
graduate studies, what factors affect their academic identity 
adjustment, what things do they mention in their weekly 
journeys, why they mention them, and how these things 
influence the construction of academic identity. The first 
phase entailed the analysis of each student’s learning 
journey as a separate case to find out factors of their 
identities transition. In the second phase, a cross-case 
analysis is conducted and different factors affecting first- 
year graduate students’ identity transition are identified and 
put together. 

Senior students’ help 

Some students mentioned with help from senior 
students, they can learn more requirements of graduate 
studies and lives. BW1: “A A5 AA, ARR 
mE, UWE\KET pA Catti meee y, R 
KE CZHWADHT SALA AR” (This week, I talked 


with senior students and found out only after publishing a 


paper, getting the advanced level of English Test for 
International Communication or getting Catti certificate can 
you graduate, so my previous exams for the Higher level of 
English Test for International Communication were not in 
vain.). CW3: “AUS RRARAS T zara RB 
, RRSP ARS BCAA IAN” (Today a senior 
student shared me with what she has read, which actually 
can save me a lot of time). CW7: “m E in 7$3x 1/128 Sh te 
RF! PERAK RFRA, SSS 
HM REA RNS, FURR SicAKA” (think 


our group’s senior students are easy-going, they can answer 


me any question and offer me some suggestion and notes 
about some exams). DW12: “FB5 XHARRA, RAHA 
A0 E 98 AN FE Bh” (As for writing a literature review, 


thanks to the help of senior students Hu and Peng.). 


Senior students know more about graduates’ 
requirements than first-year students. They can offer you 
some useful information on graduate lives or provide you 


some help in graduate studies. 
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Mentor’s help 
With academic help from mentors, students can solve 
some graduate studies and lives’ problems. The more 
students learn about the requirements of graduate studies, 
the better they can adjust to graduate identity and have less 
negative emotion. 
AWI: “K-BDEROSRES, RSA 
CHR FABARA. Tee SEK 
MMU RNNRRR. BASIE 
PVASENMPAG, BRRR 
BRkA-AAL, RN SILER AP 
FFE AMMA NBA SSRN BA” (1 


was always very apprehensive and inferior, 


feeling that the gap between me and my 
classmates was too big. However, I never 
expected that my mentor would talk to me 
especially seriously every time. Although I am 
a junior high school teacher who has been 
teaching for many years, this time I 
transformed my identity to become a student 
again, and my mentor made me think more 
deeply about both my identity as a teacher and 
a student). 
AWO: “SB 2S ExT] SCRE IR AMT ARB EO ERIS S 
BRA CK EMRANAA, BESETE 
RARDEZSHAMEAPEAFHRAWAT” 


(Although I still need to make a lot of modifications in my 


literature review, with the mentor’s advice I don't feel the 
pressure of not knowing where to start when I first had to 
write). Similarly, other students mention mentor’s help as 
well. BW9: “REET SIREN... MRA, MRE 
AMARA S, SPN CRA, FARE 
| AR EAR SC ELA BY BB...” Am pretty lucky by 


comparison... I feel my mentor is pretty good... If 


unfortunately, as another friend of mine said, the mentor 
asked them to help with moving things, cleaning, and other 
things that are not within the academic scope). CW6: “FA 

PRES FVM RT, RN MAMMA SA 
(RAEN RE, MENEAME bT” A 
thought about how I should spend my three years of 


graduate study, and I thought about it when I was confused 
at the beginning of the postgraduate study, but now I feel 


more assured when I hear it from my teacher.). CW8: “F 


Ss, SAAS IIBSPRNBA A, SEMRA 
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x, RRERMERE, RAMBAMREST, base 
CRB ARRIiKRTIHtATS” (The mentor will also help us 


solve problems at the weekly group meetings. It is much 


better to have a mentor to lead the way and give us some 
advice, so I am not so confused and know what I should do). 
DW2: “FAM PIS AAP SY IRE) HARB MRZE 
RHE, AKANE S ERRE...” (In this week's 


meeting, one of the things that impressed me was that the 


teacher talked about the order of writing essays...). DW4: “ 
ADPLAS HAR, FIF HEF AR MD tt 
coding —BAG, RKAS...” (On Friday morning, 


the mentor taught me how to do coding in person, step by 


step. And I feel a lot of gains). 

Students have more communication with mentors, 
while Student B mentions less about mentor’s practical 
help. Through communicating with mentor, students can 
directly get useful and professional help in their daily 
studies. 

Double-edged effects of peer students and families 

Besides, peer students cause double-edged effects on 
students. Sometimes they can exchange learning 
experiences to promote mutual studying. As some students 
mention, AW3: “AR M— ERA SF APH ETAR 
Ra WTRIRRSEFLA WORD Eich) Ait 
EXI T — SH ik BE ME” (We exchanged the 


advantages and disadvantages of those note-taking software 


together. For me, a novice who can only take notes 
manually with WORD, it's a new skill to add). While 
Sometimes peer students can bring negative or mixed 
feelings to students which may hinder students from 


studying. As some students mentioned, 


AWI: “SEE BY Ath AS ERAT RSF ASE 
> BEWARE ALS, MREN HAA 
R, WAaEWNHUARAE ; MRR AM 
{I-A MARIE, KBKURMAASA 
Hf HE 7 RE RAS AA T” (The students in 


my class also gave me a good example: the 


solid professional knowledge, the ease of 
doing presentations, the serious attitude 
towards homework; if I had the same 
professional knowledge as them, I think I 
wouldn't have those fears and anxieties). 
BWE: “ABAAUSR IRE, WHRERBBY 
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SERENA, MELSS MARA AEM 
LAI AGE TES, AMR ET RN” (The 


undergraduate students were not serious about their studies, 


while the graduate students were quite serious about their 
studies, and Mr. Wang has been helping Lily and Amy in 
preparing for TEM8 since the summer vacation, which put 
invisible pressure on me). BW2: “Rk TRA AY SB — 
Rm, RENERANRA SA BILE DRAB” (A 


feel that my undergraduate roommate is a little better, but 


my current roommate sometimes makes me feel 
uncomfortable). CW2: “AS MAIR, —SRKEBZESRM 
APURRERACA, ARMEAASIARNPaA 
ERM MRAR\ERARSHS, Ama cta 
424% MK AB—26” (Once knowing each person’s schedule, 


I went back to my dorm room and kept saying that I was 


under a lot of pressure, in fact, it was because the mentor 
gave us the assignment of the literature review at the end of 
the month. Wang already finished it, however, I was still 
stuck in reading literature). CW15: “@ AINE SAHIN 
NASM AA, NAR ALA ARS MMi CR, 

BEREAK” (Sometimes my roommate would play 


English listening when she taking a shower, or listen to 


vocabulary list when she was wiping her face, which 
made me nervous). 

Likewise, family members can bring both positive and 
negative effects on students. As some students mention, 
CW2: “RKB, KREAGA, ARRSEtS4 
@MRIAR. o”, FATS LLAR IY. o o 


(I said to my mom, “ I'm under a lot of pressure, and every 


student around me is very serious about their studies.” My 
mother gave me some comfort). AW8: “J—_EW STB 
, POSTER T ILS, tt. o KART. o MX, R 
WREMAFR MARK. SRGRELAS 7 iB 
RAN, RABAReA T” (Before I left the house at 


Monday morning, my mom deliveries some complaints, and 


suddenly I burst into tears. I was filled with guilt for my 
mom and my kids. When my mom couldn't bear it anymore 
and complained about me, my emotions exploded). AW 14: 
“MX—Y), SRUBRAKAWRE. RERE 

E MERA AT, MBH RZFSnFWRG 
SIRRA, B-PEANAC, ARERR th 
AY RR RE” (And all this, of course, cannot be done without the 
support of my family. I used to...But now I understand that 


a mother has to learn to let things go and seek help from my 
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family as appropriate, which finally I can be placid and get 
a happy family). 

Communication with family members on the one hand 
can get comfort, on the other hand, family conflicts can 
bring negative emotions. Similarly, communication with 
classmates, on the one hand, students can exchange learning 
experience with each other to promote mutual learning, on 
the other hand, you will feel peer pressure, just like 
communication with excellent classmates, on the one hand, 
they can set an excellent example for you, on the other hand, 
they will also bring you pressure. 

Teachers’ influence 

What’s more, some teachers also influence students’ 
understandings of graduate studies and identities, especially 
Student A. “KMZ, KML. 
abit, BAAS... (W5)” (Ms. Zhang said something 
this week that I strongly agree with. She said that in 
graduate studies... ). “XUZFZ VR, WFAA bea 
EF, RAEMAANA, Smee AT (WO (Mr. 


Liu said that for graduate students or professors, as long as 


they are doing research, literature is extremely important). 
“REP EIBRAMRSATAK, (abe Ss At SB 

ALARA Z IHR, BRREMPR, REA 
AN #4 [5] Gl... (W11)(These three teachers have different 


teaching styles, but all of them can provoke students to 


think. It makes me, also as a teacher, often benefit from 
them and reflect on my teaching). 

Teachers can impart professional knowledge and 
cultivate the essential qualities of that graduates need to be 
equipped. Dialogue and communication with people seem 
to provide a sense of reassurance: through communication, 
students can learn more about new things and get necessary 
help. 

Graduate courses and coursework 

Student A initially felt that the coursework was very 
difficult to complete, but with the teacher's guidance in class 
and her persistent study after class, she gradually felt a sense 
of accomplishment and confidence in the learning process. 
“R-A SSR REN AAA IBS 
S CER BATE ML... PRKTAB FE SP NAR 
i, —WM ABIL Kt A A(W1)” (1 felt particularly 


busy and exhausting this week. All three teachers assigned 


vs 


heavy homework. For me, a person who has not been a 


student for a long time, each of them made my headache). “ 
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ERREZI bmn, LRA CHAN RRA HS 
€, UPR MED RE RABE (W2)” (1 was 


confident before doing presentation, but I didn't speak 


clearly when doing presentation, which made me,as a 
‘teacher’ , feel ashamed and frustrated). “SCHRIRL, Ih 
——-RAERMNHe Sic, PARAE, 
MRIKRBECHARE, AFzeeyWeasy 


(W3)” (In the literature class, the teacher showed our thesis 


notes one by one and asked us about the reasons of our 
chosen topic so that we can learn from each other). “AE 
MEACHAM AIC CMM, ERFARE AS 
AARAA AMRT. BSABHNOR, RE 
22 BE AAA AD... BEA BRAY (W7) (I found that as I 


searched for papers and read them over and over again, the 


problems I had at the beginning of the graduate study were 
naturally solved. Today, two months later, I am now 
proficient in using these download channels...which is quite 
an accomplishment). 
“RREA A BY — AE E RIRIA SE 
AZ PNBEADT, Presa LABRET 
E, RIFO- TFE, MAp, 
FRE P Ext 5c hk IREEN. AA FA A 
4h, 7 K-HS SAB f... (W13) d 
was particularly happy to find that I could 


understand something because I had just 
studied from Ms. Wen Qiufang's book the 
night before... And so, step by step, I 
completed the coursework... This week's 
learning experience has given me some 
confidence in learning...) 

“CEM TAI SHA ASHRES. REAR 

FIAD, MPSVNMRRSERE, FREW 

RAHE HB >) AZ (W16)” (A also attended the 


dissertation opening presentation of some second-year 


graduate students. It was a very special experience, and I 
learned things from it that I could not learn in class, 
academic conferences, or lectures). 

In addition, there was a significant change in her 
second semester, she started to develop and adjust to plans. 
“BWR AES TMS, RAMTEN EE 
K, BETEA A RICH ALIN hm A, Wiz 
RAR AS Hl EAN (W10)” (Through 
this adjustment of study plan, I found that the plan can't 
catch up with the change, but I should not be affected by 


Page | 33 


Tu 


negative emotion, instead I should adjust my emotion as 
soon as possible to make a suitable plan again), “FASS, ix 
ARABACES—-TAARNITY, ESZENAN 
EWR, Rate 4 ARB Sc ARI... (W11)” ( 
Also, this week I set a general plan for myself: First I should 


set the research direction and then finish the research design 
by the end of April), “MHE, Hema, Nt 
KARACHI, WKAR SREMARNER 
(W12)” (But now, I need to do is to refine and improve the 
efficiency of learning. Besides, absorbing knowledge is my 
focus at this stage), “ix-SAHi7ea, RITE A CATE 
BSNS. AN, KRAXRSARMKHS 
IREBPRHE, DESHBREZABRE, —M— 
MATRI (W14 (This semester, I forced myself to 
develop the habit of finishing things ahead of time. At the 


same time, I will record the things I will do every week or 
every day in the list software, and prioritize the tasks and 
check them off one by one). 

Student B seldom mentioned her views on graduate 
courses at the beginning, she initially recorded more of her 
feelings about the relevant academic activities she 
participated in, but in the second semester she mentioned 
her views on some courses clearly stating, 

“XT EMPRALSAEL, MAAK 
St, BSAMFRAF ICM, BT hkl) 
RAE AIP} ppt. TPL RN SAA 
BRANUREZAABTKAN, BX 
A, TER, Amn, SMUT Tis 
FKIP, mE AMELE 
ARAM, AE (W13)” (This week, I 


have been busy with homework in various 


subjects..., which have given me a deeper 
understanding of quantitative research, mainly 
through the process of finding information, 
reading literature, understanding, then 
outputting, and evaluation and guidance by the 
teacher.) 

“ERKKA, BRS AKRE, KWA 

IPA tEIR nice, EAE TE.. AIN EAX RTE 

J NAFTE.. (W1) (Then I want to talk about this week's 


study, I gained a lot from theoretical linguistics class, and 


Ms. Zhang teacher is also very nice. But not much was 


gained in the Chinese-foreign comparative course and 
literature classes). “Etue NRPRATE, REMF 
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AEIR, MAREWA” (In the process of doing 
my paper research, I found that scholars are lonely and 
research is rigorous. “#SS)0ISSRM+H Aa aw, © 
BACH NMS, Rot ALR T (WS)” (Preparing for the 
"Internet + Education" competition, I found my article too 
low..). “NMBA DS SHA, (REA ARR 
HS (W7)” (I had been writing a literature review for a 
long time, but I still felt a little confused). “ITF SEA MIRE 
a, AJL ARAL. ARSE NetA, AR, 
STATUE, RRA —TSAUMEN AT ST ARH 
EY 3B 4) Wl (W16) (After listening to the second-year 


graduate students’ dissertation opening report, I have a few 
feelings...the most important thing is to choose a research 
topic, what is the significance and contribution, I feel that 
choosing a valuable topic is the most difficult part of doing 
research.) 

Besides a vivid difference between Student B and 
other cases is that she often makes plans at the beginning, 
which will keep her working towards her new goal and a 
new identity. As she mentions “RA, TXARRE 
HEX, ABARACHIXMLY (W1)” (Finally, the 
next stage is to prepare for my thesis, and then to develop 
my hobbies.), “@}—iX FRIE 1...2....3... (W2)” 
(Planning for the first semester of the graduate study...one, 
two,three...), “EME RAK 1, 2, 3... (W3)” (Now I 
have to do...), “LTE RAR FE Re — Fs VE SCI Bi FE My BOK 

ARERR. HEB, HBS —BEIm (WAH 


(At present, I plan to finish my thesis, to meet the graduation 


requirements, then I prepare for my teaching certificate 
exam, and IELTS, and want to become a teacher after 
graduation.) 

As for Student C, in the first semester, she talked more 
about her opinion of the teachers and paid more attention to 
what they said and do in class. In the second semester, she 
talked more about her opinion of the course and compared 
this semester’s course with the previous semester, and 
related what she learned in class to her own life. “ix JE /EMb 
ETZ, TAR ADAH ESa—-ABL! BART 
ER, S, RENE TMAATRHARaXM th 
PEFESLAN(W1)” (There is not much homework this week, 
so I can allocate my time to read books. In addition to 
attending class and doing homework every day, I can make 
my own arrangements to read books and literature, which is 
quite fulfilling). R AART- RFEA, 
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RRUESIMAHBEGN, Weta TSOP 
... (W5)” (This week, we took a one-and-a-half-day 


language statistics class over the weekend. I feel that Mr. 


Liu’s class was quite good, and I had a preliminary 
understanding of statistics... ). “JI—AJJMER-SHit 5A 
A, BRTLSRNECBS Shas, BSHENA 
SHARAD ARKARER, ERRERA EAA 
*.. (W11)” (The theory and methodology of foreign 


language teaching on Monday was more related to the 
specific methods of teaching than the theoretical linguistics 
of last semester, which made the theory more “dynamic’”’...). 
“RAST AASHEM NAR AHR, LTA 
IEE MITA MABE RS PRANAB A CHAR 
PREMAZA (W13)” (1 feel like I subconsciously 


think about what kind of teaching method I am using when 


I teaching my brother after taking the class on teaching 
theory and methods). 

“FSi TB) A SAF EAR AL 

AER RATING "AY ppt, , BME 

MRI PU) ATA, RAM RS Re 

THT BSARHBADR, PART 

AB AB 7} T A AR ALS Be HR BLE A 

A Re 808] HHI (W18)"(Zhang and I made 

a PPT on the "Course Needs Analysis 


Report" at the end of last semester. Although 
it is a very small research, the biggest feeling 
is that I understand the basic steps of the 
whole research. ) 

Student D is not formally enrolled in a graduate 
program, but she only occasionally attends lectures 
recommended by her mentor and does some part-time jobs 
where she experiences another identity. Meanwhile, with 
the guidance of her mentor, she stars to read literature and 
learn to write literature reviews, which she finds very 
difficult. “IXIA MRR ete LAGA, (REAR 
HES SRS MRM, BARN MM, AREAS 
RIX A ICE AA (W2)” (About reading the 
literature, this week's I feel a little better than last week (, 
but I still a little difficult to find all kinds of related 
literature, and read it). “AIO SFA TS SBE ITHOS 
NAZI Aa RAED, KAA RR RR 
, {BA S2 AIS EE... (W3)” (On Thursday afternoon, I went 


to listen to Ms Yan’s sharing, I feel very shocked to heard 


Yan use "illiterate" to describe teacher, but it does make 
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sense...) 
“WE MBE I, MRA CKMAEAR 
WS eAE, ia Lee ala 
BIERE- EI, WABE IS 
REZ KAC. NA, MBM Ee IMA 
Wik, APLAR SAMALS S, ACME 
RSMAS NN RR eA Ce BEIM, 
FAS ABI ERA RE A CAT 
A (W4)” (Now I am doing a part-time as a 


teacher assistant, while I am a student in 
school, but the training I received in this part- 
time job is that you are a teacher and should 
hold yourself to the standards of a teacher. 
Indeed, as I communicate with the teacher in 
charge of the class and get along with the 
students in the class, I feel like I am a teacher 
when I am sitting in the class, and I will use 
the teacher's standards to discipline and 
evaluate my behavior) 
‘AR XNSMeCMaPAaATaereAxz. E52 
AIRES (W6) (The best thing about this week is 
that I finally have some ideas for the literature review. I was 
anxious before writing it). “SPARE HERAT 
ERA, SCR ZRIA DOH (W8) (The literature review is 
still a problem for me, hopefully, next week I hope I can 
make some progress). “SX/IWGRLLRANZ EH TS 
PARFRIRSAODE, RETRA- LHA 


(W9)” (The more rewarding part of this week was when my 


mentor gave me a talk on Friday afternoon about my 
literature review, which exposed some of my problems) 

As mentioned above, through graduate class and 
coursework, students can cultivate some knowledge, skills 
and qualities which are needed for academic/research 
identity. Besides, we can find some factors like some people 
and courses are intersected. And different students have 
different views about the same class. Student B thought 
Literature Class useless, while Student A thought highly of 
Literature Search Class. Different students can have the 
same feelings towards the same teachers. Both Student A 
and C have the same positive feelings towards teacher 
Zhang and Liu. 

External environment 
Besides disciplinary characteristics, social orientation 


can make demands on identity, which in turn affect the 
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formation of identity. “(EAN RKAFORSAR 
TE, COAMUFHALSIARS SW, RARER 
E RADARRA. FENN DBS SRH 
2 U0] ABE $ FE... (AW9)” (As the course of the longest 


hours and most credits, Second Foreign Language does not 


seem to be taken seriously by teachers and students, which 
I did not expect before I entered the school... students' 
mentality is very utilitarian due to the influence of society...) 
“RENRNAWAT, APR, E 
SAMEERA RME, FARRER 
Rib, ReRRWOM TIN AHR 
BAAR AZAD AB PS, bah aS 
Ack, REUREERAM ATA, SCH 
AA CRATARSRA, BRAME, 
REATHMWEK, betel mhaz 


(BW6)” (Now we are too utilitarian and too 


impetuous. Every month the department 


collects academic articles, academic 
competitions, and other awards, and then the 
students who publish the core journals are 
legendary in every class. In such an 
atmosphere, I couldn’t help but feel nervous. I 
felt as if I had to do something quickly. In fact, 
I knew that I didn’t have much accumulation, 
and I still had to post articles just for the 
graduation requirement.) 

“ABA AY AB A ACA ERE Vth AE FEA ER LA 

IBAA, A RERARA AE AKH A... (BW8)” (But 


my ideas and practices are not in line with the style of 


teachers and other students and partners, in fact, I did not 
want to be so striking... ) 

The external environment can raise expectations for 
graduate identities. And when students’ behavior is not in 
line with the external environment, they will reflect on 
whether their actions are right or wrong and what they 


should do. Then their identities maybe change. 


IV. RESULTS AND DISCUSSION 
Student A has a more complicated background which 
seems to bring her multiple identities, and she is more 
sensitive to identity. At first, she describes herself as “an 
older graduate student with a family and young children”, 
“a study novice who has been away from school for many 


years”. But through her efforts to finish graduate 
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coursework and communicating with teachers and 
classmates, she gradually adapts to graduate lives and she is 
more proficient in searching and reading literature, and feels 
more confident and less anxious in learning and life. And 
she finally feels “academic excitement” in graduate studies 
and gradually adjusts to academic identity. While Student 
B, by comparing undergraduate lives with graduate lives 
first, finds differences and realizes that graduates have to do 
more research and write the paper and then publish it. And 
then she does some academic activities and makes plans, 
which help her moving towards academic identity. First, she 
defined herself as “an academic novice”, and in the second 
semester, through doing academic activities, finishing 
coursework and self-reflecting, she realized the 
requirements of graduates and attributes 
academic/researcher identity to graduate identity and 
gradually adjusts to this new identity. She directly mentions 
“reading literature and attending classes every day are what 
I should do as a graduate student, and graduate students are 
experiencing changes of identity, thinking and mindset”. 
Student C first feels confused and anxious about 
graduate lives, but by getting help from senior students, 
teachers and finishing coursework, she knows more 
requirements of graduate studies, and gets help in dealing 
with academic studies problems and feels busier and target- 
oriented and later she mentions “I'm completely used to the 
life of an academic without weekends”. That is she defines 
graduate lives as “academic lives”, similarly she attributes 
academic identity to graduate identity as well. While 
Student D has not completely enrolled in the graduate 
program, but by attending weekly meetings organized by 
her mentor and getting mentor and senior students’ help, she 
gradually knows the lives and requirements of graduate 
students and makes progress in writing a literature review. 
Besides, her part-time job let her feels another identity. But 
she mentions “by comparing with other postgraduates-to- 
be, I feels that I am gradually adjusting to the status of a 
graduate student...). Overall, all students mention that 
graduate students have to read literature and write a paper, 
and they attribute academic/researcher identity to graduate 
identity. 
Then the author develops a concept map (shown in 
Table 7) that represents factors affecting first-year graduate 


academic/researcher identity’s adjustment. Three primary 
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categories are identified:(a)social interaction (with students, 
teachers, and family members, etc.), (b) different learning 
experience (gradate courses and coursework, formal 
academic and unique experience) and (c) external 
environment(social atmosphere and department 
requirements). But the four students had different 
backgrounds, which made them view things from different 
perspectives and made them sensitive to identity in different 
degrees. And different factors affect their identities 
adjustment at a different degree. Student A has the most 
complex backgrounds and diverse identities, and Student D 
has the least sense of identity awareness. Students with 
different background have different preferences towards 
building different relationships, and they have different 
perspectives towards the same thing. Student D hardly 
mentions relevant information. Because she maybe hasn't 
officially taken graduate courses yet, she has very little 
access to graduates’ network. She only has more contact 
with her mentor and some senior students of the same 
mentors. Student B rarely talks about communication with 
her family members and mentor.She mentions more 
about her reflection about her personality and some things 
happening in her lives. Student C is the one who mentions 
most about communicating with senior students, and 
Student A is the one who mentions most about getting help 
from teachers. Overall, Students talk more about how 
helpful their mentor is than their curricula teachers. 

Additionally, the author also finds that most students 
express negative emotions such as anxiety and nervousness 
at the beginning of their graduate studies. These negative 
emotions come from the lack of understanding of new 
things (Student A, C, D), the fear of whether they are 
capable of completing them, the pressure of multi-tasking 
(Student A), or whether they have enough time and energy 
to complete the task, the social atmosphere, and the pressure 
of peers (Student B, C). 

Besides, students’ prior experiences of learning are 
used to form expectations about and comparisons with the 
later studies. Students used their previous educational 
experiences to form expectations about and reflect on their 
experience of higher education (Maunder & Crafter, 2012). 
Personally, the transition from one learning environment to 
other involved students reflecting on their experience of 


prior contexts, and reconstructing it to adapt to the new 
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context. By comparing the differences between before and 

now, students are more likely to notice the differences and 

make changes accordingly, which is most evident in Student 
B and Student D. 

What is more, these findings, to some degree, are 
similar to the previous research in some ways. Previous 
research found different relationships and essential events 
were two factors affecting identity adjustment. This 
research also finds through communicating with different 
people and joining different activities can facilitate or 
hinder academic/researcher identities transition. And 
sometimes some people and activities are intersected. 

Table.7 Factors affecting first-year graduate academic/ 


researcher identity’s adjustment 


Main Categories | Corresponding Categories Connotation | Concrete Concept 
Categories 


Social interaction Teachers’ influence Mentor’s help Guide learning; Solve problems that students encounter in daily 


studies and lives 
Teachers’ impartation in Deepen understnding of gradaute studies; Provoke thinking;offer 
class positive feedback 


Communication with Students’ help 
students 


Exchange good learning experience 


Negative effect brought by Feel peer pressure 
classmates 


Senior students’ help Offer some notes about exams; Offer some help and advice in academic reading and writing 


Communication with Families’ help Relieve anxiety; Help yourself balance family and study time 


families mrss x 

a Families’ conflict Arguing with family members, creating negative emotions 

Different learning Graduate courses Difficulty in finishing it 
experience and coursework 


Difficulty in completing coursework 


Gain positive emotion Deeped understanding of research; Feel a sense of confidence and 


proudness 


Self-arrangement Attend academic activities Watch senior students’ thesis defences; Attend academic 
competition; Do paper research;do interviews; Do academic 
preseatation 


Others Do part-time job; Make plans constantly 


External Affected by social atmosphere and department Everyone pays no attention to second foreign language learning: 
| environment requirements The department collects published academic articles every month | 


V. CONCLUSION 

In summary, we can find that the definition of graduate 
students’ identity depends not only on how they perceive 
themselves but also on how others perceive them, which is 
similar to Gecas’ (1982) identity definition. Identity will 
change through the experience of engagement with others 
across a variety of contexts (Hinchliffe & Jolly, 2011). 
From the above cases, we can find that students attribute 
academic identity to graduate identity, and they change 
from students who receive knowledge passively to graduate 
students who start to think independently, can do research, 
and have an academic identity. They faced some difficulties 
and suffered some negative emotions in the first semester, 
but they have more positive emotion, adapt to graduate 
study more smoothly, and gradually adjust to academic 
identity in the second semester. Becoming a particular type 
of scholar or researcher and developing a higher level of 


expertise in a field of academic activity involves a 
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transformation of identity (Gardner & Willey, 2015). 

Identity is lived, negotiated and constructed through a 

process of social interaction in the context of our lived 
experience. Identity transition is an adaptive, 
developmental process and involves psychological 
development and socialization of the person into 
appropriate roles and forms of participation in the 
community’s work (Jarvis-Selinger et al., 2012). An 
important outcome of interactions within social networks is 
learning, for learning happens through personal interactions 
in the practice setting. Besides, learning new knowledge is 
a social learning process in which people become active in 
the practices of a social community (Baker & Lattuca, 
2010). Students observe the behaviors, attitudes, and norms 
for social interaction. They interpret their observations in 
light of their own prior experiences, their goals for the 
future, and their current sense of who they are and will try 
on possible professional selves to see how well they fit 
(Ibarra, 1999). 
Each relationship, interaction and experience contribute to 
students’ understanding of discipline requirements and their 
identity as emerging academics. Each relationship can bring 
positive or negative effects. On the one hand, it can make 
students more aware of the requirements of graduate 
students, help them deal with their academic difficulties and 
facilitate their identity change. On the other hand, it can 
bring negative emotions to students, which hinders their 
academic development. Graduate courses and coursework 
provide support in the learning process and academic 
identity adjustment, allowing for individual growth, and 
cultivating the necessary knowledge and capabilities which 
are essential to the construction of academic/researcher 
identity. 

But my study has the following limitations: (1) The 
research sample is small. It is necessary to expand the scope 
of the study to more fully reflect the problem that existed 
and explore other possible factors. I suggest expanding the 
scope of the research which can not be limited to English 
postgraduates in a certain university. (2) The potential of 
researcher bias in the data collection and analysis process. 
To address this limitation, in this study, I confirmed the 
findings of my study with the participants and revised any 
discrepancies. In future studies, researchers can be multiple, 


and different researchers can compare, discussed, and 
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resolved any differences in their analyses and reach 


consensus. 
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